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ABSTRACT

Education can promotaccess, teachers, teaching and education policy during emergency situations. Equall
reinforce and widen political, social and cultural divisions. The purpose of this study was to examine the pol
access, teachers, teaching and educatidioyppolitics in emergency education programmes for Boko Haram inter|
displaced persons(IDPS) in bulunkutu camp of Borno State. Four research questions and four hypotheses ¢
study. The population of the study comprises of all the two thousahel and female internally displaced persons IC
in the camp. Sixty(30) male and sixty (30) female IDPS was purposively sampled for the study. Data was collec
politics of emergency education programmes for Boko Haram internally displaced fetg@stionnaire
(PEEPIBHIDPQ) consisting of sixteen(16) items, with likert response scale of Strongly Agree, Agree, No C
Disagree, Strongly Disagree. Mean, standard deviation -&est #vas utilized for analyzing data. The study found am
others hat access, teachers, teaching and education policy politics was related to the implementation of el
education programmes for Boko Haram IDPS in Bulunkutu Camp of Borno State. The study concluded that
influenced the implementation of theufominimum standards of access, teachers, Teaching and education pc
emergency education programmes for Boko Haram IDPS. Recommendations of the study, among others incl
Federal, State and local governments, -gowernmental organisations(N®QRdonor and international aid agenc
should make the implementation of emergency education programmes accessible for allsexs, ethnic, cul
religious groups for Boko Haram IDPS in Bulunkutu camp of Borno State
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INTRODUCTION

IN2002, Nigeria came face to face with a new security challenge arising from the activities of Boko Haram sect
known as Yusufiyya movement. This genre of violence was fuelled by religious extremism. Boko Haram is a jihadist
militant organization based in North Eastern Nige@iameroon, Niger and Chad. The movement was founded by a
radical Islamic cleric, Mohammed Yusufl.

During the pastilve years complexhumanitarianemergenciesrom Boko Haram insurgendyecamethe order of
the day andthe resultantonsequencesreated the growing interest @mergencyeducationprogrammesn the North
EastZone By the year 2014Boko Haraminsurgency had leftarge numberof the population oBorno andYobe states
in Bulunkutucamp Mostof theIDPSwere fromdifferentgender ethnig cultural and religiougroups in theéwo states of
the North Eastern Nigefi2].

These states which were at thecentre of Boko Haram insurgencysuffered massive internal poptibn
displacemats [3]. ComprehensivetatisticsregardingBoko Haraminsurgencyinternal displacements are less readily
available. This is partly becautierehasbeen less access to and assistance for internally displaced popul&xPg}
Most of this IDPS lived in campsor settlementssimilar to thoseof refugees but othis lived in the homes of their
relatives or alongside, normal populations where they are less conspicubo®ee difficult to quantifyf2]. Many of
them were alsgettled inbulunkutucampin Borno State.

The IDPS of Boko Haram insurgency are people who haassedthrough heart breaking, sometimes appalling
suffering. Yet incampsand settlements, villages and towns allay Borno Statethey very ofén looked to emergency
educatiorprogrammess thé major oronly hope for a decent futurEducation can promote access, teachers, teaching
and education policgroganmes forBulunkutulDPS andinsurgencyaffected population€Equally, it can reinforce and
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widen political, economic andultural divisions Education can worsen insurgency and conflict when certain groups are
denied schooling or are discriminated against within it. Political, religious and ethnic affiliations or a combination of
these, can directly affeeiccess, teachensaching and education polickll emergency education programmfes IDPS

and conflict affected population as well as disaster viglorgy political, religious and ethnic affiliatiose considered
aspolitics of managingemergency education programragds

The Federal, State and local governmeNtSOS donor and internal aid agenciagported education of varying
quality for different groups of the population thecamp In such instancesccess, teachers, teaching and education
policy may becomgdliticized as less powerful groups demand better qualitgducation for their children, and more
powerful groups seek to retain their advantage. In such a situation these controversibsiatertsifed [5].

Education is the fundamental right of ahildren in all situations. In arisis situation like the Boko Haram
insurgency, children are frequently denied this right, they are also dém@egportunity to develop and acquire the
skills, knowledge and competence to better cope with the prevailing difficult circumstances and to contribute
meaningfullyo their other families and communigs [6]. Emergency education programmigsa cultural andethnic
strength that enriches a society with prejudice.This is the approach used by teachers to effectively promote diversity
amongIDPSin campg[7]. It embraces differences in ethnicity, culture, gender and religfidren teachers and children
come fromdifferent backgroung) it can often lead to misunderstandingisout behavior and performances in the
cam8]. Itis only throughemergencyeducaton programmesthat children can cope witdisplacenensituations.
According to Kadiri[9], children expose twiolence, and aggressions need todogally educated in basic societal
values, to develop a sense of respect toweads other and other populatsand tanishprejudicesn order to ive in a
mixed community, thuseducing tensionThe management @megencyeducaibn programmesn displacedsituatians
can therefore help them tievelop positive attitude which are important wnitont such situationdn any crisis,
agencies who respond to emergencies are also in danger of maintaining or even worsening the entrenched exclusion or
prejudice experienced by many people before emergdiiy exacerbation of discrimination happen by defdatition
is nottaken from théoeginningto identify preexisting and new patterns of discrimination and power which must then be
challenged in emergency respoisa.

It is also vital to develogmergencyeducationprogrammesurriculum thatcates for all the need of crisis stricken
population and to ensure that no social group are excluded or denied the right to education. The management must make
gallant effors to keep education alive during the crises. Classes are sometimes held in the open air, in homes and
basements or in damage builde@f various kinds.Restoration dhclusion to education should be one of the
brightespriorities of internally displacepersonsastprovides hope for the futur&mergencyeducationprogrammesan
thusbe seen as investmeint solutionto crisesas well asbeing thefourth pillar of humanitéan responsalongside
nourishment, sheltesind health serviced1]. Management oémergencyeducation programmes includes developing
mutual understanding, collaborative, int@mmmunaldialogue and social reconstruction between people for educating
children in conflict crises and disaster situatidg]. Political, religious or ethnic differences are almost always
components of crisifl3]. Education may be part of the crisibe eduation system often reflects, conveys or even
aggravates crisis along political, religious or ethnic lines. The denial of education may become a weapon of crisisin itself,
throughfor example forced closure or attacks on schools by boko haram insurgents.

Minorities may be denied access, teachers, teaching and edymaitynaltogether, or education may be used to
suppress their languageaditions, art forms, religious practices and cultural values. Teachers use their position in the
classroom to assettdir ethnic political or religious position, or teachers and schools may be seen as parties to the crisis
and become targets the warring partiefd]. Further challenges relate to conflicting parties manipulation of history and
textbooks for political prposes. At the personnielel, instability can lead to frequent changes in senior personnel and,
thus, to frequent policy changé&/hen children from different religious or ethnic groups speak different languages and
have different traditions, the issueaccess become more complicated. In these situations, educational authorities will
need to consult widely with members and representatives of all groups when determining policies and practices related to
language and curriculum.

Badau [14] pointed outthat implementationstandard ofemergencyeducationprogrammesunder emergency
situation is in terms of damages caused to the entire education system. The damages are also caused in terms of acces
teachers, teachingnd education policy politic®f the education systemvhichemphasizeshe need for identifying core
vulnerabilities for effectiveness ofn t e r v gravitledd[d4h 6 s

Inter-Agency Network for Education in Eengencies(INEE) [15] United Ndions Educational Scientific and
Cultural Organisation(UNESC@)6], United Nations Children Educatiofrund17], International Institute d
Educational Planning(lIEP), IIEP/WorBanl{12] andSinclair[5] grouped the standard of implementation of emergency
educationprogrammes under emergency diitblas into access, teachers, teaching and education policy. These are
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indicators that must be met or that can be measured as indicators of success in implementing emergency education
programmes under emergency situations. The standard is that educatidndhob e fAi ncl usi sshauldwhi | e
be whether inclusiveness can be observed with success in the implementatioenedfpency education programmes.

In several contextsresearch has shownathlack of equitable access tcheoing among civilian population served as a
grievance among conflictingarties anduelled further conflict ethnic groups with monopoly of political administrative,

cultural and economic cdiict [18]. Ethnic groups with monopoly of political, administrativeltural and economic

control limit the success of minayi to schooling. They were dexd to be intellectually and culturally super{d].

This can result to schools haviligle influence in promoting national unii§ardozo and Shits].

Some group or individuas may have popular difficulties acaisg education in an emergency situatiohtowever,
no individual should be denied access to education and learning oppestlieitause of discrimination [2@ducation
providers mustssess the pactilar needs of vulnerable groupgiwspecial needs such as adolescent girls and children
to ensure that they benefit from educational opportunidacational interventions should focus not only on providing
formal and norfformal educational servicesyubalso on addressing the obstacles such asimisation, school fees and
language barrierghat exclude certain groups. In particular, additional opportunities, whether forméirnaai or
vocational, & needed to address the neefdgirls and wonen who have no accesseaducation or who face obstacles to
continuing their educatiofi5].

Teaching and learning requires working closely with and receiving direction from the community to determine
education needs. The curricula adopted should beartiéo the present and anticipated future needs of the leaners and
thus correlate with information that the commumnieds due to circumstances cheohpy the crisis, such as life skills
peace educatigrivic educationawareness, health, nutritiod)V/Aids, human rights and the einonment. WWhen those
teaching are untraingtlis critical that theyreceiveappropriate training not only in basic subjedpexially relevant for
emergencysituations. Further, training to cope with the psychosociatisef the target populaticshould also be
provided

In areas of crisigeachers and education personnel like every one also in the community have to come to terms with
what they have experienced and tryrébuild the lives[15]. Appropriatetraining of teachers and other education
personnels essential for the success of education in emergency programmes. Standards for training are found in the
section on teaching and learning. Teachers and education personnel also need support in the fermsafrsupt the
community level parentsvillage leaders, community education committee and local gowent officials need training
onhow to monitor and support the emergency education programmes in theil&jeas

In emergency education, there dadten a lack of coordinatn with education ppgrammesbeing conducted
independently bydifferent stke holders. As part of the emergencyrespprsiication plan that takes into account
national and international education policies, up holds the right to education, is responsive to the learning needs of the
affected population. Education should be coordinatetinvithe larger initial humanitariaresporse of food, shelter,
health,water and sanitatiorj48].

In emergence education accordiegSmitH20], the differing constraints faeg girls and boys are apparent on both
the supply and the demand side of education. In IDP comextiding acces to education for all girls and boys
involving creating access to quality and relevant education opportupidigisg particular attention to marginalized girls
and boys and provide flexibility and open programmes witly ehildhoodeducation programes if needed21].

Teaching promote leaneentered participatory and inclusive instruction, reaching out to and engaging girls actively
in class[22]. Develop gender sensitive curricaddressing the specifiteeds, perspectives and experience of gini$
boys. Develop and implement code of conduct for male and female t¢a8herStrategies proactly to recruitand
retain women teachers should be created and they patéicip €hool meeting and professional developmej24].
Policy decisiongo reduce the cost ofckooling, especially for girls should be advocated in education polif2@s.
Specific commitment to gender equality égoordination statementagreements between partners should be included in
education policy for IDPE5].

Statement of the Problem

It is clearthat emergencyeducationprogrammesan bepart of the solutionto Boko Haraminternally displaced
personsn Bulunkutucampand thathe politicization of sucheducation willbe destabilizinglocally and may be ¢hreat
to the nationahnd statesecurity. The people i fnel thair educatiosystemhavebeendisrupted. Theopulatiorspecial
needs areemergencgducationif it is to recover from thdraumand builda better futur&/hen such education is
politicized, it can worsen the displacement situatj@h This study focused oaccess, teachers, teachegd education
policy politics as thematic areas pblitics inemergencyeducation programmeer IDPS It was carried out to determine
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theinfluence of politics onmplementatiorof standards oémergencyeducation progammaeés Bulunkuturefugee camp
of Borno State

Research Questions
The following research questions weaésedto guide the study;
1. What is thenfluence of access politics @mergencyeducation programmes f8oko HaramIDPSin Bulunkutu
camp ofBorno Stat@
2. What is theinfluence ofteacherspolitics on emergencyeducation programmes fdBoko Haram IDPS in
Bulunkutucamp ofBorno Stat&
3. What is theinfluence of teaching politics oemergencyeducation programmes fdBoko Haram IDPS in
Bulunkutucamp ofBorno Stat@
4. What is theinfluence d education policypolitics onemergencyeducation programmes f&oko HaramIDPSin
Bulunkutucamp ofBorno State?
Hypotheses
Thefollowing hypothesesvere formulatedo guidethis study using.05 level ofsignificancefor testing the hypotheses.
1. There is no significantifferencebetweenmale and female IDPS oraccess politicsn emergency @ucation
programmegor Boko Haraminternally displacegersons irBulunkutucamp ofBorno State
2. There is no significardifferencebetweemmale and female oteacher politicemergencyeducation programmes
for Boko Haraminternallydisplacedbersons irBulunkutucamp ofBorno State
3. There is no significandlifferencebetweenmale and female IDPS aeaching polics in emergencyeducation
programmesfor Boko Haraminternally displacegersons irBulunkutucamp ofBorno State
4. There is no significantifference betweenmale and female IDPS oaducation policy politicin emergency
educatiorprogrammedor Boko haraminternally displacegbersons irBulunkutucamp ofBorno State

METHODOLOGY

The design used for the study wadescrptivesurvey. The population of the studyasall the two thousand2000)
refugee in Bilunkutu refugee camj2]. One hundred and twenty (120) refugeesnprising of60 females and0 males
was purposively sampldtirough simple randomisation

A researcher developedclose ended questionnairesitber{16) items taggedPolitics of Emergency¥ducation
Programmes for Boko Haram Internally displaced Persons in Bulunkutu Refugee Camp Questionnaire
(PEEPBHIDPBRCQ)wi t h a five point response scale rangiom@®
AAgr eeo @St wasnhg Instrumdrg usedetagenerate data for the sl questionnaire was based on the
four implementationstandardsn emergencyeducationprogrammedor the internally displacegersons. These include
access, teachers, teaching and education pdidgtal of 16 items were developedith 4 from each standar@ontent
validity was determinedby two validaés who were senior lecturesomPhysical Science Education Department,
Modibbo Adama University & Technology Yola Nigeria The reliability of the instrument was determined through a
pilot test which gave a Cronbadkipha reliability coefficient of 0.69All the 120questionnaireadministered were
retrievedrepresenting one hundred percent(100&t¢ of return The research questis were answered using mean and
standard deviatioBPSSversion 17 wasise fortesting hypothese§ he decision poinfor research quesins was that
when the mean is.B and aboveit showsagree and below.B is disagee.Testirg the hypotheses was that when z
calculated is higher than tritical, the hypotheses is rejected. But whecaltulated is lower that-dritical, the
hypothess isnot rejected

RESULTS

Results othedata analysisllowedthe order in whihtheresearch questions ahgipotheses were raised.
Research Question 1: What is timluence of access politics on emergemducationprogrammes for Boko &am
internally displacegbersons irBulunkutucamp oBorno Stat@

Table 1: Mean and Standaddviation of Male and FemalBPSresponses on the influence of access politics
emergencyeducation programmesr Boko Haraminternally displacegersons irBulunkuturefugee camp dBorno

State
SIN Access politics on Emergenc X1 X, vl Remark
Education Programmes N=60 N=60
2 nl () n2

1. Secured gqual access tc 3.46 0.50 3.28 0.90 3.37 Agree
emergency education

2. Secured equally mentally and 2.76 0.85 2.68 1.07 2.72 Agree
socially protectededucation:

environments
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3. Plan for educationalfacilities for 1.87 1.13 3.00 0.93 2.44 Agree

all groups

4, Provide education servicdar all 3.00 0.99 2.65 1.01 2.82 Agree
groups

5. Educationalopportunities 2.78 0.87 2.67 0.97 2.72 Agree

prevention caused by one

sex,language and geographic

location

Overall mean 2.27 Disagree

Source: Field Work,
X, for maleIDPS
X, for femalelDPS

The data in Table 1 above shows that the overall mean (2.27) inditsagseement by respondents. This means
that access politics influenced emergenegiucation programmefor Boko Haram internally displacedpersons in
Bulunkuturefugee camp dBorno State.

Research Questio What is theinfluence of teacherspolitics on emergerjucation programmes f@oko Haram
internally displacegbersons irBulunkuturefugee camp d8orno Stat@

Table 2: Mean and Standard deviation of Male and Felb&&responseto the influence akachergpolitics on the
implementation oémergencyeducation programmeer Boko Haraminternally displaced peosis inBulunkuturefugee
camp ofBorno State

S/IN Teacher politics on emergenc X1 X, i Remark
Education Programmes N=60 N=60
&y ni (O w2

1. Recruit and select teachers f 1.99 0.89 1.99 0.87 1.99 Disagree
educational needs of all learners

2. Provide appropriate employmel 1.80 1.03 2.22 1.02 2.01 Disagree
conditions and compensation f
all teachers

3. Support and supervise teache 1.70 0.62 2.04 0.78 1.87 Disagree

impartially  with a  highly
transparent process

4. The role of the teacher is both 2.84 0.83 2.37 0.94 2.60 Disagree
formal and informal setting

5. There was committee support 1.80 1.70 2.29 0.85 2.05 Disagree
teacherfor emergencyeducation
Overall Mean 2.10 Disagree

Source: Field Work,
X, for malelDPS
X, for femalelDPS

The data in Table 2hows that the overall mean (2.10) indicates disagreement by respondents. This means that
teachergolitics influenced emergen@ducation programnsdor boko haramnternally displacedpersons irBulunkutu
refugee campf Borno State

Research QuestioBt What is theinfluence of teaching politics on emergeregucation programmesr boko haram
internally displacegbersonsn Bulunkuturefugee camp dBorno State?

Table 3: Mean and Standbadeviation of Male and Fema&fugeesespons®n the influencef emergencyducation
programmedgor Boko Haraminternally displacegbersons irBulunkuturefugee camp dBorno State.

SIN Teaching politics on emergenc X1 X, ol Remark
Education Programmes N=60 N=60
(I)_l nl (”‘)2 n2
1. Curriculum was refined for all 2.49 1.11 2.78 0.93 2.64 Agree
learners
2. Training and professions 2.16 1.08 2.66 0.88 2.41 Disagree

development of alleachers
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3. Support for all teachers 2.38 0.75 2.70 1.07 2.55 Agree

4, Refined instruction and learnin 3.11 0.51 2.62 0.96 2.87 Agree
process for all learners

5. Assessment of learning outcomes 2.30 1.06 2.84 0.97 2.57 Agree
learners
Overall Mean 2.60 Disagree

Source: Field Work,
X4 for malelDPS
X, for femalelDPS

The data in Table 3sh@a that the overall mean (2.60) indicdtiisagreement by respondents. This nieiuat
teaching politicsinfluenced emergencyeducation programmes rfoBoko Haram internally displacedpersonsin
Bulunkuturefugeecamp ofBorno State.

Research QuestioftWhat is theinfluence ofeducation policypolitics on the implementation of emergeragucation
programmes foBoko haraninternally displacedpersons irBulunkuturefugee campf Borno State?

Table 4. Mean and Standard deviation of Male and FelD&& responses on the influeno&education policyolitics
on theinfluenceof emergencyducatiorprogrammedor Boko Haraminternally displacegbersonsn Bulunkuturefugee
camp ofBorno State.

S/IN Education  policy  politics  or X1 X, vl Remark
EmergencyEducation Programmes N=60 N=60
0y w1 0y w2

1. Created education policy an 3.35 1.37 3.04 1.29 3.19 Agree
standards foall refugees

2. Supported rights to receive educati 2.76 0.85 2.68 1.07 2.72 Agree
for all refugees

3. Prepared and respoedi to the 3.00 0.99 2.65 1.01 2.82 Agree

educational needof all refugees

4. Clearly indicate a long term plan fc 2.49 1.11 2.78 0.98 2.64 Agree
furtherdevelopment for all refugees
5. Joining the planning an( 2.38 0.75 2.71 1.07 2.55 Agree

implementing process of education
programme policy by all refugees
Overall Mean 2.78 Disagree

Source: Field Work,
X, for malelDPS
X, for femalelDPS

The data in Tabkshowed that the overall mean (2.78 anindicaion of agreement by respondents. This netrat
education policypolitics influenced the implementation ahergencyeducation programmes f@&oko Haraminternally
displacedpersons irBulunkutucamp ofBorno State.

Hypotheses 1 There is no significantdifference betweenmale and femaldDPS on access politicin emergency
education programnsgfor Boko Haraminternally displacegbersons irBulunkutucamp ofBono State.

Tableb: z-testresponses of male and female ID&t&access politicin emergencyeducation programmeasr Boko
Haraminternally displacegbersons irBulunkutucamp ofBorno State.

Respondents o 1 N Df  Standard error Z-cal Z-Cri Remark
@ 30.20 68.613 60
28 15.128 1.315 0.345 S
6y 10.60 40.407 60

& for malelDPS
wyfor femalelDPS
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The data in the tablb show thatz-calculated (1.315) was greater thanatwitical or table vale, therefore, this
hypotheses which state that there is no significant difference in the opinions adindédenalelDPS on access politics
in emergency educatigorogramnes has beerejected.The result showedignificantdifferencein the opinions of the
maleand femaldDPSonaccess politics in emergenegucation programmes.

Hypotheses 2: Theris no significant differencebetween male and female IDR& theteachergolitics in emergency
education programmedesr Boko Haraminternally displaed personsn Bulunkutucamp ofBorno State

Table6:z-test difference in the opiniorg male volunteeteachersand femaldDP Son theteachergolitics for
emergencyeducatiorprogrammedor Boko Haraminternally displacegbersons irBulunkutucamp ofBorno State

Respondents of 1 N Df  Standard error Z-cal ZCri Remark
@ 5.40 3.028 60
28 0.184 2.608 1.98 S
0y 1.29 1.195 60

« for maleIDPS
wyfor femalelDPS

In Table 6, thez-calculated wa£.608, whilez-critical was1.98 Sincez-calculatedwas higherthanz-critical, the
null hypothesis wasejected. Theesult of thez-test showedhat therewas significant differencein the opinions of
maleand femaldDPSon thdeacherspolitics in emergencgducation programmes.

Hypotheses3: There is no significant differencleetween malkend femalelDPS on teachingpolitics in emergency
educatiorprogramme for Boko HaramIDPSin Bulunkutucamp ofBorno State.

Table7:z-test difference in the opinions of maleand femBIBS on teachingpoliticsin emergencyducation
programmegor Boko HaramIDPSin Bulunkutucamp ofBorno State

Respondents o ! N Df  Standard error Z-cal Z-Cri Remark
@ 22.14 58.431 60
28 14.321 1.93 0.92 S
0y 6.80 20.120 60

« for maleIDPS
wyfor femalelDPS

In Table7, the z-calculated was 1.9 while-critical was 0.92. Since the calculated wasigherthare-critical, the
null hypothesis wasejected. Thus, the difference in the opinions of the two groups was significant.

Hypotheses 4: Therés no significant differencebetween raleand femalelDPS on edwcation policy politics in
emergencyeducation programmeder Boko HaramIDPSin Bulunkutucamp ofBorno State

Table8:Z-test difference in the opinions of maleand femBIBS on coordination of education polidgg emergency
education programmeder Boko HaramIDPSin Bulunkutucamp ofBorno State.

Respondents o 1 N Df  Standard error Z-cal Z-Cri Remark
@ 2.40 1.025 60
28 0.283 2.10 1.13 S
0y 1.05 0.335 60

« for maleIDPS
wfor femalelDPS

Thez-calculated inTable8 showed a value of 2.10 whieritical was 113. Thus, the-calculated wasaf above the

z-critical, thus wasthe null hypothesesvas rejectedThis indicate that therewas significant differeice between the
opinions of theéwo groups.
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DISCUSSION
The findings of the study were discussed in relation to the four principlesefgencyeducation programmes as
raised in theesearch questiortf the study.

The findings in table 1 showed thatsearch questionl wasdisagreed by the respondents. This means that access
politics influenced emergena@ducation programmes Bulunkutu Camp. This finding is consistent with table 5 which
rejected the hypotheses. Badau (2012) among others found oall #tgtdren hadequalaccess to emergency education
programmesn the crises communities of Numan, Loko, DumBarkida and Gurki in Adamawa state.

This findings from research question 2 and table 2 indicated disagreement by the respondents argighifieant
difference in the opinions of male and female IDPS on teachers politics in emeguation progammes. This
confirms the assertion of Sinclajb] and Agbotte[26] that financial/material/human resources during emergency
education programes werepolicised. It was supported by Kotit§27] that school teachers had eqgual access to
complete set of text books, teachers gultbnd books and motivational materials for field trainers, supervisors, head
teachers and teachers. Therefore, theitfigp that teachers politics influenced emergeedycation programmes is not far
from reality.

There was disagreement between respondents and significance difference in the opinions of maleand fesnalelDPS
teachingpolitics in emergencyeducation progmmesas indicated by the finding ofhypothesest&ble 7.1t is not
consistent with Badag6] who found out that emergency peace education supptesshingactivities for crises
communities in Adamawa state. This was corroborated by Pi§@&iand Midtun [11] who expressed that teaching
activities did not conform to normal national emergency education programmes.

The finding in respect ofhypothesestdble 8 showdisagreement by respondents and that significant difference exist
respectively, in the opians of maleand female IDPS oneducation policypoliticsagreed with the assertions of UNESCO
[16] which state that the training of head teachers and senior teachers as mentors who can provide school support to
nearby trained orntrained teachers wamt politicised.

This was not supported by the lIERVorld Bank[12], which opined that the coordination of education policy was
politicised by national governments efforts to provide emergedagation programmes in conflict affected areas. Thus,
it can beconcluded that the Federal, State and Local governments, NGOS, donors and internatiagainaiiels
politicised access, teachers, teactangeducation policyor Boko Haram IDPS irBulunkutu Camp of Borno State.

Summary of Findings
Theresearch questis answered antypothesegested in the study showed:

1. Thataccess politics influenced the implementation of emergedagation programmeer Boko HaramIDPS
in camps of Borno State.

. Thatteaders politics influenced therovision of emergencyeducation programmesr Boko HaramIDPSin
campof Borno State

2
3. Thatteaching politics influenakemergencyeducation programmesr Boko HaramBulunkutuCampof Borno
State

4

. That theeducation policypolitics wasinfluencedby Federal, State and locgbvernmentsNon-governmental
organisation®{GOS,donas and international aidagencies inemergencyeducation programmefor Boko
HaramIDPSin Bulunkutucampof Borno State

RECOMMENDATIONS
The following recommerationscame out of thisfindingof the study

1. TheFederal State Local GovernmentsNGOS donor and internationalid agencies should malemergency
educationprogrammesaccessiblefor all sex, ethnic, culturaland religious groups foBoko HaramIDPS in
Bulunkutucampfor continuityand hope for the future

2. Teachershouldbe providedby Federal Statend local governments, NG internationalanddonor agencies
from all sex ethnic, cultural and religious groupsthout politicsfor Boko HaramIDPS in Bulunkutucampof
Borno State

3. Teachim activitiesin emergencyeducationprogrammedor Boko HaramIDPS in Bulunkutucampshould be
fully supported by Federal anda® Ministries of Hlucation, National and State Emergency Management
Agendes, Donor and mternationahidAgencieswithout political affiliations

4. The coordination ofemergencyeducation paty for Boko Haram IDPS in Bulunkutu camp should be
diversified to include albexs.ethric, cultural and religiougroups in thecampithout political inclinations
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